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Foreword

As the İLKE Foundation for Science, Culture and Education, we believe that NGOs and the studies 

conducted therein are critical for policy-makers, practitioners, and the society. Accordingly, we en-

deavor to shape our studies so to function as a bridge between decision-makers and society. It 

is evident that society’s level of prosperity will rise when the structures and functions of civilian 

organizations are better understood and constructed.

As the İLKE Foundation, we attach importance to being an active part of the construction of a 

strong society with institutions such as İLEM, YEKDER, and İGİAD that are part of our organization 

an are conducting compelling and leading studies in their fields. In this, we endeavor to keep our 

finger on the pulse of the civilian sphere while proceeding with the understanding that a deeper 

comprehension of national issues is necessary. We strive to construct all our studies in a perspec-

tive that addresses, first of all, our country and the entire world, for the wind of globalization has 

left no door unopened and has connected even the most disjointed of things. With this care and 

understanding, we prepare policy notes and research reports comprising proposals for practical 

solutions in a variety of fields and present them to the public. While we believe in the importance 

of the accumulated knowledge of the past, we also believe that the day’s circumstances must be 

analyzed properly as to equip ourselves with a strong vision of the future.

The İLKE Foundation has espoused the mission of preparing our country for the future, under the 

Turkey of the Future Project, as it has done in other studies. With the Turkey of the Future Project, 

we study Turkey’s fundamental issues on a real basis and by observing the integrity of time and 

space. Our main effort has consisted of consistently challenging the difficulties encountered when 

handling the issues comprising the project, treating the problems holistically, and suggesting so-

lutions not only concerning our country but also worldwide. We believe that understanding and 

communicating problems is an important obligation, for solutions will become possible only when 

we meet problems head on and understand them holistically. Having said that, we also appreciate 

the importance of consulting our constructs, methods, and outputs with experts being aware that 

studies pertaining to the future are open to speculation.

We initiated the “Turkey of the Future Project” in 2018 with this objective. With this project, we want 

to draw attention to the increasing importance of speaking about the future in an era of constant 

change. In the purview of the project, we develop medium-term vision proposals for Turkey throu-

gh research reports in the fields of primary and higher education, economy, governance, foreign 

policy, social policy, cultural policy, and civil society. In the other part of the project, we provide 

specific diagnoses and policy suggestions related to the aforementioned fields and their subfields 

through Policy Notes and Analysis Reports.

We hope that the studies conducted in the purview of the Turkey of the Future Project will illumina-

te our road ahead in the relevant fields and contribute to the creation of a more sustainable order.

Lütfi Sunar 

Chairman of the İLKE Foundation

Coordinator of the Turkey of the Future Project
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Introduction

Education is one of the foremost fields with 

high expectations by the public—thus, often 

an area for complaints. Having from its classi-

cal path in the 19th century, transformations 

continue as fundamental pursuits for educa-

tion in Turkey persist. Despite these pursuits, 

the desired momentum has not been achie-

ved in the field of education. Our current pe-

riod is one of new pursuits in solving Turkey’s 

educational problems and determining what 

it wants to achieve in education in the up-

coming years. Interpreting Turkey’s pursuits 

over the last 15-20 years is possible through 

the centralized exam systems (see Figure 1).

Figure 1. Transformation in the Systems of Progressing to Secondary Education in 
Turkey after the 2000s
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Evaluating Education 
Policies

Since the start of the new millennium, the 

two important pillars of education policies 

from the perspective of the AK Party govern-

ments in power have been quantitative and 

structural developments in education and 

reforms aimed at meeting the conservative 

population’s expectations from the Turkish 

education system.

Quantitative and Structural 

Developments

In this context, the first pillar of education 

policies relates to increasing school atten-

dance rates and solving the problems of 

schools, classrooms, and teachers. The AK 

Party governments can be said to have been 

successful at establishing this infrastructure 

(see Figure 2). As a matter of fact, more than 

half of the nearly one million currently emp-

loyed teachers have been appointed during 

the AK Party governments’ time.

Along with improving infrastructure condi-

tions, the number of students per classroom 

have decreased in elementary and secon-

dary education (see Figure 2). Correspon-

dingly, the number of students per teacher 

has also decreased in elementary and secon-

dary education (see Figure 3).

Removing Ideological Barriers

The AK Party governments’ education poli-

cy has included reforms aimed at meeting 

Turkish conservatives’ expectations from the 

Turkish education system. The removal of 

the coefficient barriers for imam hatip scho-

ols and the addition of elective courses on 

religion are among such reforms.

In conclusion, the expected increase in stu-

dents’ national and international exam perfor-

mances has not occurred despite the quanti-

tative and structural changes and the removal 

of ideological barriers, along with the better-

ments and changes in education. For examp-

le, even though a positive development is 

found in the Programme for International 

Student Assessment (PISA) results, Turkey pla-

ced 50th among 72 countries according to the 

2015 data. Furthermore, 75% of students were 

unable to go on to their school of preference 

when entering secondary education.

Table 1. Number of Schools, Classrooms, Teachers, and Students according to Levels in the 

2016-2017 Academic Year.

No. of Schools No. of Classrooms No. of Teachers No. of Students

2002 2017 2002** 2017 2002 2017 2002 2017

Preschool 2,750 8,719 13,500 39,277 3,000 38,963 253,513 1,326,123

Elementary
35,052

25,479
300,000

248,270
372,687

292,878
10,477,616

4,972,430

Secondary 17,879 177,136 324,350 5,554,415

High school 6,367 11,076 75,000 189,751 144,884 333,040 2,579,747 5,849,970

Total 44,169 63,153 388,000 654,434 520,571 989,231 13,310,876 17,702,938

Source: MEB Ministry of National Education Statistics, Formal Education, 2016-2017
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Figure 2. Number of Students per Classroom in Basic and Secondary Education

Source: Calculated by the author based on the Ministry of National Education [MoNE] Education Statistics).

Figure 3. Number of students per teacher in primary and secondary education 

Source: Calculated by the author based on the MoNE Education Statistics.
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Chronic Problems in the Education 
System

•	 Inability to procure justice or equality in 

the education system,

•	 Disregard for individual differences in 

education,

•	 Inability to develop personnel compe-

tence or an administration system, 

•	 Insufficient adaptation to systems be-

yond education such as employment,

•	 Inability to increase quality and activity,

•	 Inability to establish an education para-

digm appropriate and specific to Turkish 

people and culture.

The Economic, Technological, 

Political, and Sociocultural Con-

text Affecting Education in Tur-

key and in the World

This section examines the demands that en-

vironmental systems bring about by analy-

zing their effect on education.

The Economic and Technological 
Context

This part delves into the probable repercus-

sions changes in economy and technology 

have had on the education system. In other 

words, the effects of the components of In-

dustry 4.0 (see Figure 4) on education are 

being observed. Globalization; the know-

ledge economy; changes in the sectoral 

Figure 4. Number of students per teacher in primary and secondary education 

Source: Scientific and Technological Research Council of Turkey [TÜBİTAK], 2016
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structure of the economy; the structure of 

production, information technologies, and 

labor; and professional developments have 

resulted in expectations from the Turkish 

education system such as increased access 

to education, a higher population of high-

ly educated individuals, knowledge usage, 

scientific thought, developing research and 

problem-solving skills, developing foreign 

language skills, developing personal and so-

cial skills, developing aesthetic and artistic 

skills, and achieving the integration of new 

technologies into education.

Another environmental variable in educati-

on particular to the economic field is related 

to income distribution (see Figure 5). A po-

sitive correlation exists between education 

levels and the distribution of wealth. For this 

reason, complimentary public support is im-

portant for reducing the effects of the distri-

bution of wealth.

Initiated by MoNE in 2010, the Fatih Proje-

ct (Movement for Enhancing Opportunities 

and Improving Technology) aims at provi-

ding equal opportunity in education and 

instruction and improving technology in 

schools. One of MoNE’s mega projects in 

education technologies is the Educational 

Informatics Network (EBA). Defined as an 

online social education platform (Educati-

onal Informatics Network, 2016), the Inno-

vation and Education Technologies General 

Directorate provided this to individuals free 

of charge.

Political Context

When considering the political context in 

terms of its influence on education, pri-

mary developments such as the formation 

of multiple centers of power instead of a 

unipolar world, the increase of inter-gover-

nmental codependence, continued political 

Figure 5. Coefficient of disposable income inequality  

Source: Organization for Economic Co-operation and Development [OECD], 2014
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instability in the Islamic world, cultural-ideo-

logical-religious conflicts, and demands for 

developing the effectiveness of democracy 

and public administration come to the fore. 

For such reasons, education must be able 

to improve acquaintances with cultural dif-

ferences and tolerance, improve conflict 

resolution skills, ease access to education 

services, improve the transition to decentra-

lized models in education, strengthen com-

munication with educational partners, and 

improve the understanding of transparency 

and accountability in education.

Sociocultural Context

When considering it socio-culturally, educa-

tion is influenced in the context of Turkish 

society by circumstances such as urban are-

as and urbanizing populations, decreased 

population growth (see Table 2) and the 

subsequent aging population, increase of 

individualization-atomization, cultural inte-

ractions and differentiation, transformation 

and attenuation in family structure (see Fi-

gure 6), secularization and conservatization, 

and the effects of social media on culture.

2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 2016-2017

10

9

8

18

17

16

15

14

13

12

11

13.113.113.1

14.514.514.5

15.915.915.9

13.513.513.5

121212

13.713.713.7
13.313.313.3 13.413.413.4 13.513.513.5

12.412.412.4

Population Growth Rate (%)

Figure 6. Growth percentages of Turkey’s population according to 2017 Data   

Source: Created according to the Turkish Statistical Institute’s [TURKSTAT] population statistics
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Table 2. Percentages for the Various Household Types (2014-2016)

Household Types 2014 2015 2016

Single person household 13.9 14.4 14.9

Nuclear family household 67.4 66.9 66.4

               Childless Family 14.1 14.3 14.2

               Standard Nuclear Family 45.7 44.8 44.0

               Single parent family 7.6 7.8 8.2

                              Single parent (father) family 1.5 1.6 1.7

                              Single parent (mother) family 6.1 6.2 6.5

Extended family 16.7 16.5 16.3

Household without a nuclear family 2.1 2.2 2.4

Source: TURKSTAT (2017b)

The Future of Education 
in Turkey: Visions in the 
Fundamental Issues of 
Education

The main outlines of what needs to be ac-

hieved and the policies and strategies that 

should be followed in the upcoming years 

have been examined while providing an 

assessment of what the fundamental prob-

lems in education are. The principal vision 

and policies that have come to the fore in 

these topics are as follows:

1.	 Education Paradigm: Studies need to 

be made toward producing an educati-

on paradigm that makes use of our so-

ciety’s tradition of knowledge and dis-

course, its understanding of existence 

and knowledge, its cultural and humane 

reality, and its historical experiences in 

the field of education.

2.	 Education Programs: In the program 

revisions in the upcoming years, the 

principles of internal consistency, loca-

lization in program designs, avoiding 

impatience, flexibility and diversity, tar-

geting holistic development, simplicity, 

and an interdisciplinary understanding 

must be taken into account more in or-

der to elevate our education programs.

3.	 Transitions between Levels and Cent-

ral Examinations: Rectifying inequali-

ties between schools, ensuring quality 

for each school at a fundamental level, 

and strengthening schools’ communi-

cation with society must be achieved 

in order to dispose of exam-centered 

education.
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4.	 Guidance and Planning Services: To 

develop guidance services, its harmony 

and completeness with the process of 

education and its shareholders must be 

increased; the system for guiding stu-

dents to later educational levels accor-

ding to their interests and talents must 

be operationalized.

5.	 Professional and Technical Education: 

In addition to regular policies incentivi-

zing qualified students, procuring equ-

ipment, participant planning, and co-

ordinating with relevant sectors, more 

weight should be assigned to work ethic 

and developing talents in professional 

education. Furthermore, the focus of 

solutions should be shifted toward the 

structure of the economy and firms. 

6.	 Private Education Institutions: Besi-

des ameliorating the public’s burden 

for classrooms and teachers, the private 

sector also has the potential of leading 

the way for innovative practices in edu-

cation. To this end, incentive policies for 

private education institutions in cities 

with crowded classrooms should conti-

nue. Conversely, MoNE should inspect 

the employment conditions in private 

institutions and take precautions toward 

bettering them.

7.	 Educating Students with Special Nee-

ds: While an important part of the edu-

cation system, significant gaps still exist 

in educational services for students with 

special needs. In this regard, the number 

and capacity of private schools that cater 

to disabled and gifted students must be 

increased. A proper educational appro-

ach and guide must be established re-

garding the nature of the education for 

such students. Current and prospective 

schools must diverge architecturally and 

equipment-wise from mainstream scho-

ols. The effectiveness of Individualized 

Education Programs (IEP) must be inc-

reased by employing sufficient private 

education personnel, developing edu-

cational diagnostics and program pre-

paration processes, setting aside hours 

for class teachers’ in-service education 

on special education, and creating a cle-

ar and simple supervisory system.

8.	 Imam Hatip Schools and Religious 

Instruction: As an original educational 

model produced in Turkey, imam hatip 

schools must be properly and effectively 

presented to society, and the proportion 

of students attending İmam Hatip mid-

dle and high schools must be increased. 

The number of elective religious courses 

should be decreased, the courses should 

be simplified, the recurrences between 

these courses and the DKAB (Religious 

Culture and Ethical Instruction) course 

should be decreased, they should be 

presented to the public anew, and tak-

ing them as electoral courses should be 

encouraged.

9.	 Adapting to New Technologies in 

Education: A new framework regarding 

what classes and the degree to which 

new technological instruments will be 

integrated must be developed without 

damaging the nature of teacher-student 

interactions and made into an aim. Rat-

her than simply focusing on capabilities, 

teacher training should also improve 

their attitudes toward technology and 
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correlate their technological competen-

ce with the performance system.

10.	Cultivating and Employing Teachers: 

In accepting students to faculties of 

education, a system must be develo-

ped that allows a more comprehensive 

review of students. In cultivating teac-

hers, cooperation between faculties and 

schools must be developed with new 

models. The supply-and-demand proje-

ction studies that have lost traction af-

ter the 4+4+4 system must be repeated, 

and the capacities of faculties of educa-

tion must be reviewed. The processes of 

public employment for teacher candida-

tes must be conducted in a multidimen-

sional, fair, and transparent manner.

11.	 Teacher Development and Performan-

ce Administration: For the professional 

development of teachers and a better 

administration of their performance, a 

multidimensional performance evaluati-

on and incentive system for not only tea-

chers but also administrators and schools 

must be established. Every developmen-

tal activity teachers do should be brought 

within the scope of incentives. Evaluation 

results should also be related to the ca-

reer system. A System of Teacher Career 

Steps should be developed and put into 

practice. The perception that teaching is 

a career profession must be established.

12.	Administrating the Education System 

and the School: Achieving the aims 

foreseen  by the education system in 

conditioned upon obtaining a more dy-

namic, participant, decentralized, and 

school-centered structure and educa-

tion leaders who will accomplish this 

transformation. To this end, the central 

administration should limit itself to pro-

cesses such as developing educational 

standards, determining the minimal 

standards regarding curricula, estab-

lishing and tracking a quality review 

system, monitoring and then reporting 

scientific developments and projec-

ting them to the education system, and 

procuring equality between regions. 

A decentralized and school-centered 

administrative understanding, which 

is centered upon educational regions 

and establishes manageable sections, 

should be preferred. Regional school ad-

ministrations should be managed with a 

more professional logic. Administrative 

and educational affairs should be sepa-

rated more functionally in these centers.

Conclusion

This report has primarily examined the ove-

rall picture of education since the beginning 

of the new millennium and the policies de-

veloped within its scope. A contextual analy-

sis has been made in order to determine the 

premises of developing new approaches 

in education and designating its method. 

In conclusion, a framework of reference for 

Turkey’s education policies, derived from 

the findings and resulting perspectives, has 

been evaluated under 12 topics that are pro-

posed for the next 10-15 years. After this, 

Turkey’s Education Vision has been presen-

ted under eight topics to help secure its fu-

ture. These vision statements must be consi-

dered to be interrelated and their success to 

dependent on each other. Accordingly, the 

visions should be put into practice as a ho-

listic program.



TURKEY’S VISION OF EDUCATION

Education programs must have historical and 
intellectual depth; they must have a pedagogy, 
conceptual scheme, and design shaped by the 
conception of existence, knowledge, and ethical 
perfection derived from the profound intellectual 
accumulation of our social history.

School leaders must be meritorious: Education 
leaders must be focused on school development 
and highly educated, must have proven 
themselves in their technical and humane 
capacities, and must be capable of contributing 
to all school processes.

Administration must be decentralized and have a 
school-centered understanding: The administration 
must have a dynamic, development-focused 
understanding based on shareholder participation, 
must lighten the central administration’s burdens, 
and must achieve the transfer of authority to local 
education boards and schools.

Education institutions must have strong 
institutional communication: A ministerial 
organization and schools must be reassuring to 
the parents, students, and the rest of society; 
possess clear and strong social communications; 
and have a culture, tendencies, and strategies that 
are known and accepted by everyone.

Education must have an understanding 
born from our education tradition centered 
on humane competence; an education 
understanding focused on humane 
development rather than statism and 
economics and one that prioritizes developing 
individuals’ talents.

Schools must guarantee quality: Schools 
must meet the standards of quality, 
alleviate inequality, be architecturally 
pleasant for students and teachers, and 
be designed particularly for groups with 
special needs.

Faculty must be competent and continuously 
learning: Teachers must be competent; 
focused on intellectual and technical 
development; possess the ethics and 
spirituality of a leader, role model, master, 
and professional; and touch the lives of their 
students.

The education system must have a fair 
performance review and incentive system: 
An objective system must exist for reviewing 
performance, one that appreciates 
educators’ efforts and can provide effort-
based incentives like proper careers and 
status.
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The Turkish education system must fully achieve the following in order to secure its future.

EDUCATION  
IN THE TURKEY OF THE FUTURE



E D U C A T I O N  I N  T H E  T U R K E Y  O F  T H E  F U T U R E

EDUCATION
IN THE TURKEY OF THE FUTURE

The report aims to realistically study what needs to be accomplished when loo-

king forward to 2030 using quantitative and qualitative data. In this context, the 

study begins by explaining the state of education in the new millennium and the 

problems experienced from this perspective. The context necessary in resolving 

the issues and bettering current circumstances has been also emphasized in the 

purview of the report. Along with these improvements, students’ national and 

international examination performances are also analyzed. Finally, the develo-

ped policies, solution recommendations, and improvements have been presen-

ted in 12 points on the vision of the future. In preparing the report, the primary 

framework has been shaped by the relevant scientific literature, the framework 

and principal values established by the İLKE Foundation for Science, Culture and 

Education within the scope of the Turkey of the Future Project, and the educati-

onal perspectives of the research team.


